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Writing to Source/
Analytical Writing



Write About Reading « Analytical Writing

Presenting important information in writing helps students

nderstand a text more deeply. Writing about reading
ncludes many types of meaningful writing tasks:

@ taking notes while reading

responding to text-dependent questions
writing a summary -
writing an extended response

comparing and contrasting texts

In Reading Wonders, as in the Common Core Standards,
students are expected to write more structured analytical
responses that require them to communicate an argument
to support a particularand to provide information

to|exp|ain an idea. Students must use the details of what
is explicitly stated in the text to make valid claims and

inferences that support their arguments or explanations.

Grades K-6
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Gradel(s)

Mey Techniques/

Hinderngartemn

Dreveaelop urnderstarmndiommg of wihat waritimeg
is.

Commect sounds to letters o write
words and express simple ideas.

Learm the differemce beberaeaem a lethter, a
wrord, and a sentence.

Shared Wiritirug
Interactive Writing
Independent Writinag
Fhvomics armd Dhctatiom

Sentence Starters/Frames

Conmect sownds to speellinogs.
Write complete semtences.
Wirite Ab-out Reading

Foows o writimeg brief mamrative,
imformatiomnal, and opinion pieces.

Shared and Imnmteractive Wniting
Independeaent Writinag

PFhvomiics ared Dictaticm
Sentence Frames/Starters

Wirite complete sentences.
Wirite Ab-out Reading
Write simple paragraphs.

Foows om writimeg marratives,
imfiorma tiomalfeqgpository amnd opanéon
et

Fhvomics armd Dhctatiom

Sentence ard Paragraph Frames

Wiriting Process

Upp-er Elementary (Grades 60

Write strong paragraphs amd simpla
muulitiple—-paragraph compositiomns.
Rewviews =kills (stromng sentemces; simpls
paragraphs; basic grammarn, uwsage, and
mechanics skill=]).

Wirite Ab-owt Reading CAnalytical

W ritirgl

Foowus om writimeg marmmatives,
imformatiomalfegpositorny pieces,
cpimion eExts, and research papers.

Wirite Abowt Heading (Anabytical

Wi Eirvgy

- takimg notes

= Citing relevant text evidernoes

= synthesizing ideas

Wiritimg FPFroocsess
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MIAMI-DADE COUNTY PUBLIC SCHOOLS
District Pacing Guide

Grade Level or Course Title: Grade 5
STRAND/BODY OF KNOWLEDGE: Language Arts/Reading/ESOL/ I

Unit 3: Reading/Writing Workshop- A Reluctant Traveler Week(s)
Paired Text- Where Did That Come From? 16

COMMON CORE STATE STANDARDS MCGRAW HILL OBJECTIVES INSTRUCTIONAL
(NGSS) INSTRUCTIONAL FOCUS TOOLS

ntroduce the Concept: orliterary and/or infermationa
LACC.5.5L.1.1.cPoseand respondto specificquestions | What canlearning about different the studentwill:

by making comments that contibute to the discussion and ach 2 * Understandthe Essential
elaborate onthe remarks of others. Questionthrough collaborative
Listening Comprehension: conversations.

LACC 5.5L.1.2 Summarize a written text read aloud or Read the Reading/riting

Core Text Book:
McGraw Hill:
TE pages: T2-TE5{ 50 Digital)

Readingriting Workshop-
Reluctant Traveler

information presented in diverse media andformats, Waorkshop Textindependent . .
including visually, quantitatively, and orally. Prose Constructed Response FIRST ta Fr.?l:haztf:rmin g \F:rh atth IE:r5|r Faired Text- Where Did That
Vocabulary: Performance Task Question: author has to say.
LACC B L.3.6 Acquire anduse accurately grade- Integrate |deas: IUsethe define/example/ask
appropriate generalacademicand domain-specificwords | After reading “A Reluctant Traveler” routingwith academicand Vocabulary:

Come From?

and phrases, incudingthose that signal contrast, addition, | gnd Where Did That Come From?”, domainspecficvocabulary. Go Digital

and otherlogical relationships (e.g., however, although, reflect on how other cultures have Reread the textusingthe close Visual Glossany
nevertheless, similarly, moreover, in addition). influenced Paul and American iife? analyticread procedure focusing | Visual Vocabulary Cards
LACC 5 L.3.4.a Usesentence-level context as a clueto Cite evidence from the both text in onvocabulary (context) and
the meaningofaword or phrase. VOUT answer. syntax (ACT). Explainand apply | Sraphic Organizers
) m'E'. task lemadeiad afler e sample thevarious context clues. Go Digital-

Shared Reading: R T CCESSRE mecss Reread Reading/Writing Genre Charts

. Appandix 5) ,
Comprehension Strategy: Workshop (realisticfictionwith | Think Clouds

LACC 5 RL.1.1 Quote accurately from a text when Focus: persuasive undertones)to find Detaifduthor Boint of View
explainingwhatthetext says explicitly andwhen drawing o evidence of the genre as well as
inferences from the text. RWW Genre: Realistic Literature author's purpose: characters
-tells about charaders, settings, etti P g .ms | nlts of
Comprehension Skill: and events that are like people, s er;rllg;'ig: a::?axt 'f:ai!:r]:s
LACGC.5.RL.1.2 Determine atheme of a story, drama, or places, andevents inreal life e :
poem from details inthe text, including howcharacters in - details reflect life inmodem times
a story or drama res pondto challenges orhowthe - includes descriptive details that
speakerin a poem reflects upon a topic; summarizethe helpthe readerexpenencethe
text. story throughthe senses Imagine Learning
LACC.5.RL.3.10By the end ofthe year, read and -includes real sounding dialogue SuccesshMaker
comprehendliterature, incuding stories, dramas, and ] ] FCAT Explorer
poetry, atthe high end of the grades 4-5text complexity | Paired Text- Expository www. ConnectEd . McGraw-
band independently and proficienty. -gives examples, details, Hill.com (G o Digital
explanations abouta topic Resources
-often includes text features

Usea thesaurus to reference
words andtheir antoryms and

SYNOMYMS.

Office of Academics & Transformation-Language Arts/Reading/ESOL




Comprehension Skill
(Priority Skill): Theme

OThe overall idea or message
about life the author wants the
reader to know.

OThe theme is not stated, but
you can find it by thinking about
what characters say and do, and
what happens to them.

OIn a narrative, it is the lesson
learned by the main character.




Grade Level or Course Title: Grade 5

MIAMI-DADE COUNTY PUBLIC SCHOOLS
District Pacing Guide

STRAND/BODY OF KNOWLEDGE: Language Arts/Reading/ESOL/ I

Unit 3: Reading/Writing Workshop- A Reluctant Traveler
Paired Text- Where Did That Come From?

COMMON CORE STATE STANDARDS
(NGSS)

ntroduce the Concept:
LACC.5.5L.1.1.c Pose and respondto specific guestions
by making comments that contibute to the discussion and
elaborate on the remarks of others.

Listening Comprehension:

LACC 5. SL.1.2 Summarize a written text read aloud or
information presented in diverse media andformats,
including visually, quantitativety, and orally.
Vocabulary:

LACC B L.3.6 Acquire anduse accurately grade-
appropriate general academicand domain-specificwords
and phrases, indudingthose that signal contrast, addition,
and otherlogical relationships (e.g., however, although,
nevertheless, similarly, moreaver, in addition).
LACC 5L 3.4.a Usesentence-level context as a clueto
themeaningofawordar phrase.

Shared Reading:

Comprehension Strategy:

LACC 5 RL.1.1 Quote accurately from a text when
explainingwhatthetext says explictly andwhen drawing
inferences from thetext.

Comprehension Skill:

LACC 5 RL.1.2 Determineatheme of a story, drama, or
poem from details inthetext, including howcharacters in
a story or drama respondto challenges orhowthe
speakerin a poem reflects upon a topic; summarize the
text.

LACC 5 RL.3.10By the end oftheyear, read and
comprehendliterature, incuding stories, dramas, and
poetry, atthe high end ofthe grades 4-5 text complexity
band independently and proficienty.

MCGRAW HILL
INSTRUCTIONAL FOCUS

What can learning about diferent

Prose Constructed Response
Performance Task Question:
Integrate |deas:

After reading “A Reluctant Travels
and Where Did That Come From?,
reflect on how other cultures have
infivenced Faw and American lie?
Cite evidence from the both textin

periymance task fw CCSSSRLS NCCSS
AgpEndi 5]

RWW Genre: Realistic Literature

-tells about charaders, settings,
and events that are like people,
places, and events inreal life

- details reflect life in modem times

- includes descriptive details that
helpthereaderexperencethe
story throughthe senses

-includes real sounding dial ogue

Paired Text- Expository
-gives examples, details,
explanations about atopic
-often includes text features

Week(s)

16

OBJECTIVES

or literary andior informationa
the studentwill:

Understandthe Essential
Questionthrough collaborative
conversations.

Read the Reading/\VVriting
Warkshop Text independenthy
FIRST to determine what the
author has to say.

Usethe definelexample/ask
routine with academicand
domainspedficvocabulary.
Reread thetextusingthe close
analyticread procedurs focusing
onvocabulary (context) and
syntax (ACT). Explainand apphy
thevarious context clues.
Reread Readingriting
Warkshop (realisticfictionwith
persuasive undertones Jto find
evidence ofthe genre as well as
author's purpose; characters,
settings, and events, elements of
persuasionandtext features.

Usea thesaurus to reference
words andtheir antoryms and

SYNOMYMS.

INSTRUCTIONAL
TOOLS

Core Text Book:
McGraw Hill:
TE pages: T2-TE5{ 50 Digital)

Readingriting Workshop-

Reluctant Traveler

Paired Text- Where Did That
Come From?

Vocabularny:
Go Digital
Visual Glossany
Visual Vocabulary Cards

Graphic Organizers
Go Digital-
Genre Charts

Think Clowds
Detaitduthor Point of View

Imagine Learning

Successhaker

FCAT Explorer

wiww. ConnedEd. MeGraw-
Hill.com (G o Digital
Resources

Office of Academics & Transformation-Language Arts/Reading/ESOL




Essential Question

OWhat can learning
about different cultures

teach us?




Unit 3 Week 1
Performance Task Question

O After reading “A Reluctant
Traveler” and "Where Did That
Come From?”, reflect on how other
cultures have influenced Paul and
life in America? Cite evidence from
both texts |n your answer.

L Sharsd Raad T

_.&’Peéa‘me_ .

TRAVELER




Difference between Essential Question and
Performance Task

Essential Question

— Asks a question for the purpose of a deep understanding

of the "Big Idea”.
It guides and focuses your thinking!!
‘What can learning about different cultures teach us?
‘BIG IDEA - Cultures
*(Cultures teach us about different things)

Performance Task Question

— The written demonstration of the deep understanding of
the "BIG IDEA” using text evidence from your readings.

* After reading "A Reluctant Traveler” and “"Where Did
That Come From?”, reflect on how other cultures have
influenced Paul and life in America? Cite evidence
from both texts in your answer.




=7 Genre - Expository Text

ceSS L ETCL L CET B Genre « Realistic Fiction

Essential Question
What can learning about
different cultures teach us?
what Paul
VArgentina and
what he learns about himsalf,

Reading/Writ Anthology
Workshop Paired Selection




Navigating Students Towards the
Right Direction.... Will Get Them to
The Desired Destination!!

| o I Common Core Blvd.
r’ ‘9 4(,,% SyHalsted:St
Sz
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o Which of the following is the major theme of this passage?
@ Most bread contains flour and water.
(B) A successful project needs parents’ help.
© A bake sale featuring bread will always be a success.
(O People from different countries have things in commaon.

Which paragraph best supports the major theme in
the passage?

(® Sophia said, “This is an important project, and our
project has a better chance to succeed if we choose a
good location.”

Ms. Cross’s fifth-grade class was planning a bake sale
to make money for new equipment for the school
grounds. Maia said, “Let’s all bring some cookies to sell”

©The bake sale was a huge success! The breads sold
quickly, and the class made $370 for new equipment.
Ms. Cross observed that bread is an important part of
cultures around the world.

(© Juan suggested setting up a table in front of the big
grocery store near the school. The class started making
plans. Because there would be customers, everyone
could work a one-hour shift as a salesperson.

Keeping the
End in Mind!

e Why does the passage refer to such things as focaccia,
chapatti, challah, and scones?

®1o show why the students neaded help
@1o indicate why the project was successful
®Bto point out the variety of breads the students brought

(Dto show the different languages the students use
at home

@ Read this sentence from the passage.

Ms. Cross observed that bread is an important part of
cultures around the world.

How does this sentence support the themea?

(®)It explains how the students got halp.

@It summarizes what the class learned,

@1t shows why Ms. Cross helped the students. @2 =

(DIt emphasizes that different cultures share a Weekly
love of braad. Assessment.”____




0 What is the theme of this passage? Weekly
Assessment .

@ Tokyo is the best city in the world.
Itis & long way from San Francisco to Tokyo.

© Sometimes we have to try something new to enjoy it. @ Readthis sentence from the passage.

© Many things in Japan are different from what an Maybe this trip would not be boring after all.
American is used to. How does this sentence support the thema?

@® It tells about the flight to Tokyo.

@ It explalns that it was time to return home.

(H) 1t shows that Todd enjoys having a good time.

(DIt shows that Todd is changing his mind about the trip.

@ Which text evidence best supports the theme of

the passage?

(B Everyone ordered sushi, a small, tasty food and

a delicacy. : — .
@ Which of the following is most supportive of the theme of

@ When it was time to return to America, Todd did not the passage?

want o leave. (F)how long the trip to Japan is

@ First of all, they arrived early and had to sit in the airport ©Todds new, enjoyable experiences

for two hours before the flight,
®Dbaasan’s efforts fo show her affection

(@)Todd liked the rice and grilled tuna, but he didn't care

forthe cake of soybeans called tofu (D the differences between Japan and America




Name: Date:

€3 Compare and contrast the themes of “The Bake Sale” and
“Fourteen Days in Tokyo. Include clear text evidence to
show how characters in each respond to challenges.

Copyright Ths Bl e MUl Comupn a, .,




- “"'fv'f,.‘;;‘:; Integrate Ideas - Text to Text
(Connection to the Essential Question)
A Reluctant Where Did e

Traveler That Come " QRbictant

How have From?

other cultures How have other

influences Paul? cultures influences
life in America?

Learned
About
Ourselves
from Other
Cultures

; ey
— .
. Where Did That
€ome From?

Paired Text

Can be filled out throughout the week.




0.1 )\ Common Core Blvd.

I ["!hbe Lot e e -

“&;5 Jefferson St =
_— sl W L

Analytical
Writing
Road Map

L McGraw-Hill Reading Wonders

* Go through the TE and identify all the activities

on a daily basis that will guide the students,
toward their final destination.

Effective Analytical

Writing!!




\‘w Essential Question
What can Iearnlng about different

Day 1 | i1ntroducing the o
Concept

Talk: About It

What can
learning about
other cultures
teach us?

Learn to
Dancing part of __appreciate
many cultures different cultures
through dance

Cultural
Exchange

Dancing is a
way to express
cultural belief and
customs

Dance wearing
Traditional
clothing

OVIN(.

30 4

/' NEW [BEAT
e

| Wherever | travel in the world, | enjoy meeting
new people, trying different foods, and learning
about the customs of each new place.

P One of my favorite things to share with athers
is African dance. People always become joyful
when they move together to music,

» When | gain an appreciation of the music and
dances of other cultures, | feel joyful, too!

Talk About It (£%)

Write wards you have learned about
cultural exchanges. Then talk about one
thing you have learned

fram another culture.

Wherever | travel im the warld, | enjoy meeting
new people, trying different foods, and learning
about the customs of each new place.

» One of my favarite things to share with others
is African dance. People always become joyful
when they move together to music,

* When | gain an appreciation of the music and
dances of other cultures, | feel joyful, too!

Talk About It, (£%)

Write wards you have learned about
cultural exchanges. Then talk about one
thing you have learned

from another culture,

Culbural
E::L'I'u:ms'n_-




_— nnssm Literature

’ Realistic Fiction

o
The selection “A Reluctant Traveler™ is realistic fiction,
Realistic fiction:
« Tells about characters and events that resemble people
and events in real life
« Happens in a setting that is real ar seems real
+ Includes dialogue and descriptive details

spices and flavors were

Find Text Evidence

fa m | I Ia r to Pa u I I can teil that *A Reluctant Traveler” is realistic fiction. Paul and his
L ]

parents travel from New York City ro Buenos Aires, which are both regl
places. Visiting relatives and sightseeing are details that could happen

A\ .
M O m / I h a d SO m et h | n g in real life, and the dialogue shows what real people might say.

144

like this at Cesar’s house,

. .y - . " Dialo ialogue is the exac
PaUI Sald, after bltlng IntO wmdiut:::hargcterstsa}'. Dialggue
an empanada. “"This is (AW,

really good.” ~ Your Turr | ,r"?

Read aloud a line of dialogue in

“A Reluctant Traveler” How is the

dialogue realisticy-What does the i]
rreveal about the character?




. b
f ~.-v~'-‘|=; Comprehension Strategy —_—

Summarize

When you summarize a story, you tell the important events and
details in your own words. This helps you remember what you
have read. You can summarize a story after you've finished it, or
summarize parts of a story while you are reading it.

)) Find Text Evidence
You can check your understanding of the opening of A
Reluctant Traveler® on page 167 by summarizing the important
events and details,

page 167

“I thini packarey wisler chebes s Angua Beoavind” Fael
sl Bundringg fromn his Peadromss swivadpes ook Wi alidh
Street Ths wasnt gring b be o fus vacstian He vas sur o B

Blis mcem sumbrat koed, "398 rask wcind, oty Argoniina’s in
Uhe: St hecsss Dnpsinespliere, Sl T B0 he Pl Berm Fedid e,
s e spasorns am op prsite, ® To Faul, thes was st caodber mason
i wani bosdar n BMew Voek Oy Taudl veanisd o0 spesad thee s nd
Tus Fairarer Break ha g ot il b Sireds, oo sk Hath Ak
Lol arschl Urache aurt i i (s oot by

Paols parends, br. gnd Mirs Cankl, wors wocken, and s wos
B cheie iy ceulde') s o Their g parmrss] bl been gos eved

As the story begins, Pauwl
and his mam, wha live fn
New York City, are packing
to go on a family vacation
in Buenos Aires. Theyll stay
with Pauls aunt and uncle,

iy il WY e B o b B At

What are Paul's main experiences on his first night in
Buenos Aires? Summarize the events and their effect on
Paul, As you read, use the strategy Summarize,




What Does the
Character Do
and Say?

Eating of the
Empanada

Saw a group
of people
dancing the
“Tango”

Theme:

What Happens to
the Character?

Enjoyed it and
his mood is
changing.

More receptive

Reminds him
of the Break
dancing in NY

Paul learns about the culture
in Argentina and discovers the
commonality of different cultures.

Comprehension Skill @

The theme of a stary is the overall idea or message about life
that the author wants the reader to know. The theme is not
stated, but you can find it by thinking about what characters
say and do, and what happens to them.

) Find Text Evidence

When | read what Paul says in the first paragraph on page 167 of
A Reluctant Traveler,” | see that Paul is not looking forward to his
summer vacation, n the next paragraph, | see that his parents are
taking him to Argenting to visit his aunt and uncle,

What Does What Happens -
the Character to the i ‘ 3 i

Do and Say? Character?

Paul's family

his bedroom is going to

Paul laoks out
Your Turn
window, 1 Argenting to
think facking
wirter clothes and unicle,

Reread "A Reluctant Traveler”
Complete the graphic
organizer by recording the

in August is most impeortant things the
weird” characters do and say and

wist s aunt

\/ what happens to them, Then

state the theme of the story in

the last box.

Go Digital! \il '
Use the interactive graphic a -




What Does the What Happens to the Modeled Analytical Writing

Character Do and Character?

Say? ] ]
Paul thinks it

Looking from his Paul and his

bedroom vxindo_w family are going is odd to paCk
Pau said, 1 think to Argentina to winter clothes in

packing winter visit his aunt and

clothes in August . the middle of the

is weird.”

summer. He is not

This wasn’t ]

going to be a fun looking forward

vacation. He was . e .

sure of it. to visiting his
aunt and uncle in

Argentina.




Day 2 Paul thinks it is odd to pack

Guided Analytical Writing winter clothes in the middle of

¢ LITZET1 the summer. He is not looking
forward to visiting his aunt and

What Does the What Happens to the uncle in Argentina.
Character Do and Character? o ] ] ]
Say? After arriving in Argentina his

aunt and uncle welcomed him
Enjoyed it and and they headed to a restaurant.
his mood is At dinner his mom encourages
changing. him to taste a small meat pie,

Eating of the
Empanada

More receptive although he was reluctant he
took a bite and said, “this is
really good.” His attitude is

dancing the of the Break beginning to change.
“Tango” dancing in NY

Saw a group
of people Reminds him

As they strolled down the streets
Theme: of Argentina, Paul noticed
baul | bout the cult people dancing the “Tango”.
aul learns abou e cuiture : : A\
in Argentina and discovers the It reminded him of the "Break

commonality of different cultures. Dancers” in New York, he
hought it was pre neat!




Genr

Day 3/4

This week the Main Selection is optional, therefore the v 4
instruction of the Paired Selection starts on Day 3. =

o Where Did That

€ome From?

Why do you think certain foreign
words have become a part of
American English?

Write About Reading

People from many other countries come to the
United States and make this their home. As they
settle here and share their culture and traditions,
the American people have adopted many foreign
words, such as ketchup from the Chinese,

karaoke from the Japanese and mosquito from the
Spanish.



Paul’s
Experience in
Argentina

Reluctant at first

Finds familiarity
and commonality
(food, dance,
and sports)

Learned About
Ourselves
from Other

Cultures Enjoyed visiting

Argentina

experience in

Bored at first

Finds familiarity
and commonality
within the
European Cities
(Hamburg,

Sax, Frankfurt,
Brussels, Naples)

Enjoyed
researching the
cultures of each
country

Learned that
many things
Americans love
originated from

Can be filled out throughout the week.

American
Culture and
Traditions
originate
from other
countries.

All cultures
although
diverse in
nature share

commonalities.

Integrate Ideas - Text to Text
(Connection to the Essential Question)

Approaching
Leveled
Reader

+ Reali
ALY Gore. st et -

AVELER

Reading/Writing
Workshop




FerformndaiiCe 1 asn
Instructional Procedure

Teacher Modeling/Think Aloud

e Teacher/student analyze question by discussing what is necessary to
fulfill the requirement of the task

e Teacher/students examine text to support the responses

Write Answers To The Questions
e Students write individual answers
e Students share written responses in pairs/groups

Students utilize “student friendly”

Improving Responses | checklist to improve responses
Compare and Justify

e Guide students in discussing whether the answer fulfills the reading concepts
embodied in the task and are supported by the selection

Develop Better Responses
e Use student responses to build and model complete paraphrased text-based
answers

Application For Ongoing Instruction

e Students practice responding to similar questions and apply strategies
independently with various texts

e Teachers select assessments for primary and secondary benchmarks using the
reading standards format




Unit 3 Week 1
Performance Task Question

O After reading “A Reluctant Traveler”
and “"Where Did That Come From?”,
reflect on how other cultures have
influenced Paul and life in America?
Cite evidence from both texts in
your answer.

AR Genve - Resisiciction ;
O Rbuctant _
TRAVELER

5 7 l'%)n




Day 4/ 5 - Integrate Ideas - Text to Text
(Connection to the Essential Question)

A Reluctant Where Did

Traveler That Come
How have From?

other cultures How have other

influences Paul? cultures influences
life in America?

Learned
About
Ourselves
from Other
Cultures

Can be filled out throughout the week.

w Where Did That

€ome From?

b shard hnd B

_QPW_

TRAVE[ER




ample Performance Tas

STUDENT FRIENDLY CHECKLIST:

Writing to a Source/ Analytic Wit
AnswerlllI Nam&?ngﬂa e ey

Date;
Cluestion:

KEY: if you HAVE it
Focusan2 | | wrote a response...
Feaaing Task _answerinqp.ill narts of the
I wrote a response...
__including LOTS of evidence from
the text:
_ facts
__definttions
__details
__including LOTS of vocabulary:
__mature words
__words about the topic
I wrote a response...
__ with a strong beginning
__=entence OR
__paragraph
__grouping like details together
__ using transitional words
__'with & strong ending
__=entence OR
__paragraph
e Iwrote a response...
Resmgnsz | _ USING correct grammar
__ using capital letters
__using punctuation
__using correct spelling
MDCPS - Department of Language Arts/Reading,
Movember 7, 2013




STUDENT FRIENDLY CHECKLIST:
Stu d e nt Wiiting to a Sources Analytic Wrniting

Friendly Name
ChECinst Question:

if you HAVE it

| wrote a response...

___answering all parts of the guestion.

| wrote a response...

___including LOTS of evidences from

the text:

__farcts
___definitions
___details
__including LOTS of woCcabulary:
___maturs words
___wards about the topic
| wrote a response...

___with a strong beginning
___=sntencs OR
___paragraph

__grouping like details together

___using transitional words

___with a strong ending
___sentence OR
__ paragraph

i sl I wrote a response...
Fesponss ___using correct grammar

___using capital letters

___using punctuation

___using correct spelling

MDCPS — Department of Language Arts/Readng,
Mowvember 7, 2013




A Guide to Scoring
Analytical Writing

e ¢ &




WRITE ABOUT READING/ ANALYTIC WRITING HOLISTIC RUBRIC

MIDIPS, Department of Lanmusme Arts) Readine,. Movember 5, 2013

Components of o
Written Response to
Reading

Scale Score 4

Scale Score 3

Scale Score 2

Scale Score 1

Focus on the
Reading Task

*Ifresponse is not focused
on the reading task at all,
it is unscorable

Demaonstrates full
understanding of the reading
task that is accurate, and
fulfills all the requirements of
the task

* Demonstrates an adequate
understanding of the reading
task that is accurate and
fulfills most reguirements of
the task

Demonstrates partial
understanding of the reading
task that iz essentially correct
and text-based, but too
general ortoo simplistic

Demonstrates limited
understanding of the reading
task that which may be
incomplete and may exhibit
many flaws or not address all
requirements of the task

Suppﬂrt the |* Providesample text evidence |  Provides adequate text s Provides some or partial text | * Provided limited or no text
. (facts, definitions or details) evidence (facts, definitions or evidence (facts, definitions or evidence (facts, definitions or
FL'E’G‘dmg from the text to support the details) from the text to details) from the text to details) from the text to
with Text || BoCrmment orosnien. | smer e SRR | pporvewpearmeny | P00 o/
Evidence relevant & appropriate ¢ Includes adequate use of 2 apiman ¢ Includes limited or no use of
academic and domain academic and domain * Includes some use of academic and domain
specific vocabulary specific vocabulary academic and domain specific vocabulary
specific vocabulary
Drgan."zatiﬂn » Contains a strong and » Contains an adequate » Contains a confusing » Contains a limited or no
effective introductary introductory statement or introductory statement or introductory statement or
0}( the statement or section that section that includes a topic section that does not clearly cection
Wr:'tten clearly states 1.:th topic or aor argument/ opinion address the topic or
argument/ opinion & Grouping of key details o s Limited or no key details are
RE‘j‘pﬂnSE‘ » Grouping of key details adequately addresses the argument/ opinion evident
consistently addresses the task, purpose, and audience * Key details may or may not e Limited or lacking usage of
task, purpose, and audience ® Linking words and be grouped leading to linking and,/or tragnsitignal
s Linking and transitional transitional words & phrases c;gfusign tht":f' tpalr{tiall',r words & phrases.
waords & phrases are are often used aodressing the task, -
consistently used ® An adequate conclusion purpose, and audience ) E.:u:r::li:;::zr;;i?:ziir:zn;rirzav
« A strong and effective statement or section is * Some usage of linking and/or not be provided
conclusion statement ar provided transitional words & phrased
section is provided » Conclusion statement or
zsection is not clearly related
to the topic or opinion
Conventions * Demaonstrates a thorough s Demonstrates an adequate * Demonstrates a partial * Demonstrates little to no
command of the conventions command of the conventions command of the conventions command of the conventions
ﬂf thE‘ of Standard English showing of Standard English showing of Standard English showing of standard English showing
Wrr'tten complete control over good control over language. partial control over language. little to no control over
language. e There are a few distracting ¢ There are multiple distracting language
HE‘SpO”SE * There may bea few minor errorsin grammar and usage, errorsin grammar and usage ® There are frequent and

errorsin grammar and usage
but meaning remains clear
throughout the response.

but meaning is clear.

that sometimes impedes
understanding.

varied errorsin grammar and
uszage that often impedes
understanding.




WRITE ABOUT READING -

Structuring a Response

ANALYTICAL WRITING

Ex planation/Script

A= snedemts learm to write amabytically, prowvide scaffobded
supp-ort throwg b writing frames.

Uss the Wirite About Aeaeding pagss in the Yowr Turm Practice
Book for modaelimg armd guided practice. Student models cam
be found in Teackher Resounces at wisnss Conmecteso_ mogranes—
il oo

State a Clear Topic or Opinion

Amalytical writing that is based om an opiniocn, informa tiwve
or explanatory should bBegin by clearly stating the topiac or
opiricm i e imtroduction.

Claarly state the aopiniocn or thve topic thee wweritineg is o
communicate im the introdouction of the writing. This h=lps
the reader knosws the punposes of thve writireg.

Cite Evidenoce

Strong anabytical writireg mcorporates relevant evidemnos frocom
e text that suppores:

reasorns ior e arguement or opEdneon

facts, definitions or details abkout the topic

Snederts will mesd many opeeor Dunities to practices

= ddemtifying relevant text evidence that relates o the
theair opinicm or topic

making inferemces from the text evidence

synthesizming imformatson gatfersd froom meors tham omms
bExT

Remirnd studsnts o use any meotes they may Fawee taken
wwhile reading the texts

Maodel for stedamits hoer o onganizs idesas by
grouEFEng related ideas or imformatiomn toagaetier

link reasoms for opinions or arguments togethbser

Provide a Strong Conclusiomn

Wall dewvelopead analytical writimg wwill end sweeith a comnclusiom
thiat restates the opirmiom or restates the topic

Sowdemts weill meost lksly neaed to reviess examples of strong
corsclusicms.

Grades K-6

Professional Development
Instructional
Routine
Handbook




FerformndaiiCe 1 asn
Instructional Procedure

Teacher Modeling/Think Aloud

e Teacher/student analyze question by discussing what is necessary to
fulfill the requirement of the task

e Teacher/students examine text to support the responses

Write Answers To The Questions
e Students write individual answers
e Students share written responses in pairs/groups

Students utilize “student friendly”

Improving Responses | checklist to improve responses
Compare and Justify

e Guide students in discussing whether the answer fulfills the reading concepts
embodied in the task and are supported by the selection

Develop Better Responses
e Use student responses to build and model complete paraphrased text-based
answers

Application For Ongoing Instruction

e Students practice responding to similar questions and apply strategies
independently with various texts

e Teachers select assessments for primary and secondary benchmarks using the
reading standards format




Name: Date:

@} Compare and conirast the thglles of “The Bake Sale” and
“Fourteen Days in Tokyo." Ig clear text evidence to
show how characters in g yd to challenges.

Toreceie full cradt for the respanse, fhe following information should be included: The themes

of The Bake Sale” and “Fourteen Days n Tokyo” ae similar inthat charocters n each story leam
aboutofher cufures and discover that people from dferent ploces hmfelh|nga I common. [n
“The Bake Sale,the shudents dscover hat paople from many counfies make and enjoy bread. In
‘Fourtean Days n Tokyo,” Todd has  good imeviting new places and tying new foods i Japan,




Have a wonderful
Holiday season!



